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the subject) agree with Mr. Root that the 
interests of the United States are fully pro- 
tected by the pending protocols. 
IV. The Outlook for Action on the 
Protocols in the Senate 
Both major parties in their platforms last 
June endorsed the completion of our adher- 
ence to the Court. The President men- 
tioned the Court in his annual message to 
Congress, as one of the matters' which 
should be settled in the short session this 
winter. And the Democratic Steering Com- 
mittee included the Court in the legislative 
program for this session. 
Whether the Senate will indeed ratify 
the three Court protocols before March 4 
depends to a measurable degree upon how 
much trouble the public generally is willing 
to take: If the senators hear from a large 
number of their constituents who feel 
strongly that the protocols should be rati- 
fied before the end of the present session 
the time will be found, in all probability, 
for dealing with them. After nearly ten 
years, it is not too much to ask, with con- 
siderable insistence, that the party leaders 
make this possible. 
Virginia citizens who wish to have an ef- 
fective part in shaping the foreign policy of 
the United States have opportunity now to 
take useful action by expressing their inter- 
est in early ratification of the Court treaties, 
and public opinion on the question so far as 
they are in touch with it, to Senator Glass 
and Senator Swanson. 
If the argument is raised that the Senate 
should devote itself this winter to "practi- 
cal" measures against the depression, it is 
well to remember that nothing would more 
directly aid in restoring world-wide eco- 
nomic stability, the foundations of which 
have been shaken, than a sense of security. 
Is it not possible that the endorsement by 
the United States of the principal of judici- 
al settlement of international disputes would 
provide a stabilizing influence both at home 
and abroad ? „ „ T Esther Everett Lape 
TEACHING THE SPIRIT OF 
INTERNATIONALISM IN 
THE CLASSROOM 
I AM to speak to you this afternoon on 
"Teaching the Spirit of International- 
ism in the Classroom." I feel that the 
subject is one which is so vital and so cur- 
rently discussed in academic circles that I 
need not argue its necessity, and that 1 can 
step into it in high gear without any pre- 
liminaries. 
During the last hundred and fifty years 
this world has seen more progress than in 
any similar period of time in history. 
Science and mechanical arts have entirely 
revolutionized our lives and it is mere re- 
petition to say that our modern ships, air- 
planes, telegraphs, and telephones, not to 
mention radios, have literally annihilated 
time and space. Today, we are told, one 
can sit in London and see the happenings 
in New York City. 
This making of foreign nations our next- 
door neighbors has changed our entire re- 
lationship to the affairs of other peoples. 
Trade, travel, and migrations move from 
one country to another in such quantities 
and numbers as to produce a new condition 
of national interdependence. So far as 
scope is concerned an entirely new type of 
human life has grown up. And this will 
become more and more true as the years 
pass. 
In this case when disputes arise between 
nation and nation, eventually we, the people 
of the United States, shall be drawn into 
them. They will concern our trade, our 
citizens traveling abroad, our money in- 
vested in other lands. This means that the 
next war of any importance must be a 
World War because each nation's arteries 
of commerce are every nation's. There is 
no escaping it. 
Nor is this all. We hear also that the 
chemists today are busy concocting such 
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deadly liquids and gasses that the destruc- 
tion of a city such as New York will be but 
a few minutes' work. In the future, war- 
fare will not be confined to the ocean and 
the battlefield; the firesides of the civilian 
population will be in the midst of it. What 
will become of our civilization then—those 
things for which we are studying and plan- 
ning and working day after day and year 
after year? 
But this is not a subject to be handled 
emotionally. It is a most common-sense 
reality. In our classes are these future 
chemists, the future owners and directors 
of munition plants. What are we going to 
do about it? That is the question. For one 
thing we must let them see that there is 
really no money in war-—it doesn't pay the 
victor nor victim; in the long run every- 
body loses by it. Miles of figures have been 
printed to prove this. In the second place 
we must make peace more colorful and 
more attractive than war. Peace-time pur- 
suits must seem as adventurous, as alluring, 
and as stimulating as the militant call to 
arms, and peace heroes must be honored 
with monuments equal to those erected in 
tribute to the war great. But most of all we 
must teach this younger generation by a 
slow, daily, unobtrusive, and subtle method 
to become international-minded. 
Just what does this phrase mean? Nich- 
olas Murray Butler says that it signifies a 
habit of thinking of foreign relations and 
businesses, and dealing with them, as if the 
several nations of the world are friendly 
co-operating equals working to aid the prog- 
ress of humanity. That may sound a little 
high and mighty. In simple language I 
think it means the practice of individuals 
living with the world as their field of 
thought and action, thinking in terms of 
people, not nations, humanity, not govern- 
ments. How often most of us think 
America versus Europe or America versus 
The East! And how seldom do we realize 




same tasks as we are—that we are all one. 
His problems are our problems; ours are 
his. Men are everywhere engaged in tilling 
the soil, digging metals, sailing vessels, la- 
boring in factories, working in offices—and 
trying to overcome the depression. "Na- 
tions are much more alike than different 
and their likenesses are fundamental, their 
differences trivial." These are the impres- 
sions to plant in the minds of your stu- 
dents. 
And yet no one knows better than I that 
in trying to give these thoughts to the chil- 
dren the first barrier we run into is that 
high, wide, and long wall of prejudice. 
People are anti-German, anti-Russian, anti- 
Japanese, anti-everything that isn't 100 per 
cent American. (I might even say 100 per 
cent Virginian!) And why? Simply be- 
cause they know nothing about them. They 
probably have never seen a real live Russian 
in all their lives, but they have heard that 
they are terrible creatures. 
There is but one way to dispell this pa- 
thetic ignorance. They must know the facts 
and you must teach them. If they cannot 
travel and see for themselves, they must get 
their knowledge vicariously from you and 
from the books you give them to read. 
Make a point of emphasizing the contribu- 
tions of foreigners to our own civilization— 
the sculpture and architecture of the 
Greeks, the music and painting of the 
French and Italians, the democratic ideals 
of government of the English, and the 
science of the Germans. Do not let them 
live with the impression that all foreigners 
are gangsters and all gangsters foreigners. 
Let them realize that it is impossible to 
study the history of any people by itself be- 
cause the "development of any nation is 
powerfully conditioned by the contemporary 
and antecedent development of civilization 
in all other nations." 
Mr. Albert Bushell Hart says that one of 
the chief obstacles in the way of better in- 
ternational understanding is the patriotic 
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historian who brings into the limelight the 
prowess and conquests of his own race. Of 
this I think we are often conscious. Had 
he been in Virginia during the Muzzey con- 
troversy of the last twelve months, I think 
he probably would have smiled a little sadly 
and said, "There is no hope." The word 
patriotic is so often misused. Many times 
it is a misnomer for blind ignorance or, 
worse still, jingoistic propaganda. Ameri- 
ca has had great men and great policies, but 
so have other nations. 
Let us recognize the fact that national 
foreign policies originate in the conditions 
of national life. "A country needs settlers 
and it encourages immigration; it is a mari- 
time nation and it demands freedom of the 
seas. In short, the divergent conditions of 
national life dictate divergent national pol- 
icies." When two interests conflict, one is 
not necessarily right and one wrong, one 
good and one bad, and most certainly ours 
is not necessarily right. As an example, 
take our position in Nicaragua or Santo 
Domingo. I believe there is some differ- 
ence of opinion particularly in Latin Amer- 
ican quarters as to the justice of our inter- 
ference in these and other backward coun- 
tries. 
There is one distinctive American doc- 
trine, however, which we have cherished 
through the years and of which we may well 
be proud—the doctrine of arbitration. As 
early as 1795 Jay made a treaty with Great 
Britain for the arbitration of certain differ- 
ences, again in 1872 we settled in a similar 
way the Alabama Case, fifteen years later 
Mr. Cleveland insisted on arbitration of the 
Venezuelan boundary dispute, and all of 
our executives of the twentieth century 
have worked toward this aim, culminating 
finally in Mr. Wilson's proposal of the 
League and World Court. By that time 
other nations were converted to the idea, 
fifty-five becoming members of the League, 
while we, the leaders, turned our backs up- 
on it. What are we and our students going 
to do to prevent the world from thinking 
that we as a people are less idealistic and 
more selfish than our fathers and grand- 
fathers? 
One thing we can do is to study the 
League, its make-up, its work, its accom- 
plishments. We hear so much more about 
what it fails to do than about what it has 
done—in wondering how it will handle the 
Manchukuo affair, we overlook the fact 
that there is hardly a single new frontier in 
Europe concerning which the Council has 
not been called upon to mediate, conciliate, 
or arbitrate. 
Help your students to form an opinion 
about our entrance into the World Court. 
Help them to know why they think what 
they think. Vitalize the Briand-Kellogg 
Pact for them. I once heard Mr. Shotwell, 
the spiritual creator of that document, up- 
on being asked what force it really had, 
say it has exactly as much as you think it 
has. 
We can all have a part in making effect- 
ive these policies. Your students will soon 
be voters. They will have the right and 
duty of voting upon these measures and 
the candidates who support them. Even 
now they can write letters and articles for 
publication to help form public opinion. 
They can talk with their families and 
friends. They can just think. All of these 
will have their due effect provided they 
themselves have understanding minds. 
In other words we can endeavor to make 
our students in their thinking, citizens of 
the world and give them more accurate 
ideas of other nations and their policies, 
and we can show them how the most for- 
ward-looking thinkers in all countries are 
working to organize for better comprehen- 
sion of and co-operation in the problems of 
the world today. 
Sometimes I think we are too inclined to 
say that we really have no power, that after 
all the people up in Washington run the 
government to suit themselves and the vest- 
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ed interests. Just recently I heard speak 
Miss Jeanette Rankin, the first woman in 
the United States to be elected to Congress. 
One of the chief points which she empha- 
sized was that after a person was sent to 
Congress so few of his electorate ever let 
him know that they are interested in his 
ideas on current matters. After all, public 
opinion is the real executive of any nation 
and world opinion is the international ex- 
ecutive. 
Is it not time for us, the teachers of this 
great dominion, the state which produced 
those independent progressive thinkers in 
our glorious historic past, to let the world 
know that we are not merely marking time 
but that we are moving forward along with 
a host of other big-spirited educators, to 
bring about a freer, more democratic and 
happier world? In the future, let the poli- 
ticians, if they will have our support, appeal 
not to our fears but to our courage, not to 
our narrowness but to our greatness of pur- 
pose. 
"For there is neither East nor West nor 
North nor South, 
Border nor breed nor birth, 
When two strong men stand face to face, 
Though they come from the ends of the 
earth." 
Virginia Sydnor 
Retrenchment should be creative, not de- 
structive. In the last analysis the people 
will secure just as good schools as they are 
willing to pay for. The teaching profession 
on its part must show the public that better 
salaries actually do purchase better teaching 
service.—David E. Weglein 
Tomorrow's program for American edu- 
cation will focus on the educational process. 
Organization and administration of schools 
are auxiliary and will be reconstructed so 
as better to facilitate the training of raw 
humans into more fully civilized Americans 
Henry Suzzalo 
GUIDANCE AS AN 
OCCUPATION 
THIS period of financial difficulty 
and uncertainty is making many of 
us acutely job-conscious. We have 
taken for granted our positions, our oppor- 
tunity to work for a living if we wished to 
do so. Now, with jobs becoming increas- 
ingly scarce, with many of the old, well 
known occupational fields such as teaching 
showing an unmistakable surplus of job 
hunters over available jobs, we are looking 
to new sources for livelihood and for satis- 
fying occupations. One comparatively new 
occupational field is that referred to under 
the general term guidance. 
Meaning and Scope of Guidance 
Basic to any consideration of the occupa- 
tional offerings of the activity called guid- 
ance is an understanding of the meaning 
and scope of the term. Guidance is prob- 
ably as old as the human race. It is dif- 
ficult to conceive of an older generation 
which has not attempted—often unwisely 
and short-sightedly—to determine the direc- 
tion in which the younger generation should 
go. Certainly guidance is as old as organ- 
ized education. Through all the various 
forms which the educational process has 
taken and in spite of—or because of—var- 
ious educational philosophies, teaching has 
remained largely a matter of guiding the 
learner. 
As a consciously organized activity, how- 
ever, guidance is of recent origin. A fairly 
satisfactory definition of organized guid- 
ance is help consciously given to individuals 
which will enable them to solve problems 
and malce decisions in times of crisis. Al- 
though a vital part of any modern educa- 
tional program, guidance is not confined to 
school situations. Business and industry, 
social service agencies, and the church, all 
employ certain officers whose main function 
is giving guidance of some kind. 
The problems which demand solution and 
